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Purpose of Classroom Observations

“Teachers are among the in ” (Hattie, 2012, p. 22).

= Fidelity of classroom implementation
(Matthews, Frank, & May, 2013).

= Allows teachers to constructive on
= Teachers can learn practices.

= Teachers receive options based on observations.
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Classroom Observation Tool

Teacher Observation Tool

Schoal:

[ Date: [ Class: [ # of Students

[ Observer:

Instructions Section 1 & 2: Make a tally mark in the appropriate box of
each behavior observed during a 10 minute period of instruction.

Section 3
Observation Follow-up Information

Type of Instruction (Circle)

Teacher Observation Tool

Section 4

Student Engagement: Randomly select 3 students

to observe for three minuets each. Tally how many times
the student is Actively Engaged or Off Task.
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Section 5
Classroom Context Observations

Complete after classroom observation. Score Y (yes) or N (no) for

behaviors observed or not observed during the session.

Classroom Context Observations:

Observed

Comments

Positively stated rules can be seen

and read by students.
1. Classroom Y z

Teacher regularly referred to
expectations (positive and
corrective).

Expectations

Clear procedures for transitions
were observed.

Clear procedures for getting teacher

2. Classroom ]
attention were observed.

Procedures

& Routines Teacher used cue to gain attention.

Attention cue consistently gained
student attention.

Teacher used acknowledgement

3. Encourage | o iem properly to reinforce.

Expected

2 Teacher provided non-contingent
Behaviors

attention to most students.

Floorplan allowed for ease of
movement.

Teacher used good proximity and

4. Active moved around room frequently.

Teacher frequently scanned the
room.

Supervision

Teacher demonstrated frequent
student interaction.
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Types of Feedback

Pre-Correction

Non-Specific Positive Feedback

Specific Positive Feedback

Non-Specific Corrective Feedback

Specific Corrective Feedback

Anticipate and plan ahead for chronic problem
behaviors. Pre-Corrective statements should be delivered
at the beginning of an activity or transaction.

To give a general praise without acknowledging the
behavior.

Tell students what they did correctly.

Tell students what they should do differently.

Tell students what they should do differently and
specifically how they can do it.



Student Response: Whole Group and Individual

student through (OTR)
= An OTR is the between a (verbal, visual, or
written) and a verbal, written, or gestural (Sprick, Knight, Reinke,

& McKale, 2006).

= Teachers can use
, and other methods to receive
responses from students.

= Allowing students to respond, can also help

* Assignment instructions or questions
within negative feedback does not count.



Observation Follow-Up Information

Goals:

» 4-7 Specific Positive Phrases in 10 Minutes
= 4:1 (4 Positive to 1 Correction) —

= 3 OTR per 10 Minutes




Student Engagement

= Actively Engaged: = Off Task:
= Does the activity, task, or idea = Students can’t relate to the
allow for the student to activity.
personalize his or her response? = Students are bored, and having a
= Do students have the opportunity hard time engaging.
to talk about the learning and = |f the topic is new, and the student
interact? doesn’t understand.

= Do students have an opportunity
to choose within the activity?

How To Ensure Students Are Actively Engaged and Not Just Compliant, (2017)



Classroom Observation Example




Classroom Context Observations

Classroom Context Observations: Observed Comments

Positively stated rules can be seen

1 Classroom and read by students.

Expectations

Teacher regularly referred to
expectations (positive and
corrective).

Clear procedures for transitions
were observed.

-
Z

Clear procedures for getting teacher
attention were observed.

2. Classroom

Procedures
& Routines Teacher used cue to gain attention.

Attention cue consistently gained
student attention.

Teacher used acknowledgement

3. Encourage system properly to reinforce.

Expected
Behaviors

Teacher provided non-contingent
attention to most students.
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Floorplan allowed for ease of
movement.

Teacher used good proximity and
4 Active moved around room frequently.

Supervision | Teacher frequently scanned the
room.

< | < | = | =
Z | 2| 2 | =

Teacher demonstrated frequent
student interaction.




Observation Results
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Individual Student Behavior Observations

1. Note the behavior that you would be observing.

2. How often does the behavior appear?
=  What time of day does the behavior normally occur?

3. Prepare for Data Collection
=  Use a form that allows you to track time intervals when the behavior is

occurring.
4. Behavior IEP Goals
=  “In aclassroom, Johnny will reduced the incidence of off-task behaviors
to 20% of observed intervals in 3 out of 4 consecutive one-hour recorded
observations”.

Webster, J. (2019)



How to Use Data From School-wide Observations

= To determine the and individual classrooms

= Receive on topics such as: Classroom management, Creating
Behavioral Intervention Plans (BIPs)

= Determine percentage of students that are actively engaged, and

= Determine how often to students and how to
improve
= Determine how many : posted expectations,

classroom routines, classroom layout, use of proximity, OTR



Conclusion

=  Classroom observations allows teachers to receive constructive feedback on
classroom management.
= You can increase student engagement through opportunities to respond

(OTR).
= Academic engagement can help students both with learning and behavioral
outcomes.
3
) ! . \
2 N \J \ N\
- \’\ﬁ. SAY
A \ \ \ .



References

Hattie, J. (2012). Visible learning for teachers: Maximizing impact on learning. London, UK:
Routledge.
Schwartz, Katrina (2017, January 03)., How to Ensure Students are Actively Engaged and Not Just Compliant.

Retrieved from https://www.kged.org/mindshift/47102/how-to-ensure-students-are-actively-engaged-and-not-just-compliant

Matthews, S., Mclintosh, K., Frank, J. L., & May, S. L. (2013). Critical features predicting sustained
implementation of school-wide positive behavioral interventions and supports. Journal of Positive Behavior Interventions.
Retrieved 4.9.2013 from: http://pbi.sagepub.com/content/early/2013/04/09/1098300713484065
New to MO SW-PBS? (n.d.). Retrieved from https://pbismissouri.orSprick, R., Knight, J., Reinke, W. M., & McKale, T. (2006). Coaching for
positive classrooms:
Supporting teachers with classroom management. Eugene, OR: Pacific Northwest Publishing.
Webster, J. (2019, February 04). All About Interval Behavior Observation and Data Collection.

Retrieved from https://www.thoughtco.com/interval-behavior-observation-forms-3110990



https://www.kqed.org/mindshift/47102/how-to-ensure-students-are-actively-engaged-and-not-just-compliant
https://www.thoughtco.com/interval-behavior-observation-forms-3110990

